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Through our RISE values and Personalised, learning means SEND CPD addresses areas A Highflelds: wer ensure that Targeted interventions are Stoff o Highflelds work
ourselves ony delivering highs teaching to learners, needs:. help teachers and TAs learning ensironment and, delivered to- address gaps v v the besb interest of each
mﬂh@mduswjawtea{}r\hffm Staff do-this by . inbary high . ) wider school setting remowves children’s learming and and, enery child: We ensure
a puplls i o e learners well and, bullding or irv order to- better meet the unnecessary barriers ny order demelopment: These cary be, that multi- agency worting
mwg prion leaming so that all needs of their learners with, thabino hudent foces taught onv o |:| basis on v and joirts problemy solwing
strategies to- support SEN learners carv participate, SEND. It is based or the Wmﬁi\wﬁ small, groups and, are mfomsnbxbsbep&wschooh
pupils’ learning irv cass: on~ progress and achieve: evidence of what constitutes leadenship tearm; parents and, informed, with, up-to-date Wblmgltzﬂﬁ:duws
golng formative assessments Personalised learning focuses good, continuing professional the child; identify aruy assessment. Interventions Leamng/ catered for
and many others. This orv the indinidual learner from denelopment (CPD) and so potential impacts of SEND at prowided should be selected to appropriately. _
ensures: childrery who- hawe the earliest Lewel, through to takes o practice~ led: research the earliest; stage possible, meels the, outcomes identified Irv order for eachy child to
special, educational needs lfelong learning. Stoff do-this informed and collaborative and make reasonable for- the pupils and. are based ber succeseful we work
et st oo well by involiing the child approach : e on reliable ewtdence of parents. W ms&ww‘lxreﬂ'\w
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Quality First Teaching (Adaptive Teaching)
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Explicit Scaffolding Technology Cognitire and Flexible Groupings EYFS
Instruction Metacognitive
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Explicit instruction refers Scaffolding offers Technology can assisb Cognitive strategies are Flexible grouping For- our childrery with For- our- children with
to @ range of “teacher- temporary supports, such teacher modelling; For <hills like mermorisation describes an in-class SEND who- are working SEND withirv our EYFS
led” approaches: focused as o writing frame; thats example; o teacher may techniques or subject~ approach that, sees below their current, year seffing we begin with
omteaohmdmonstmhom t& gradually, removed as user & visualizen to N oo like, " with ar group staff recond, support through o
Followed, by guided, the pupil, becomes - odel o J bOSOME xolicih  They which year groups thorough transition from
practice and independent, increasingly independent. i English To o focus on objectires (cary be Pre~ their premious sefting. A
prachice. Explicit Scaffolding s commonly e ' problems inv ' _ i Key stage standards) clear approach is iy
inetruction is nob, just considered part of pupils’ practice, Metacognitive strategies learning need and are the child s working at. place to identify and
‘teaching by, telling guided practice irv technology applications, help pupils plan, monitor purposely, dishanded, I the child) s only support, SEND
or transmission explicit instruckion. such as online quizzes and evaluate their when, the purpose is mek ing that year throughout EYFS. The
teadwm.gz ItusuoUJg( Soonqoldmg,oan/alsob@ carv prove effective: learning: Chunking the Allocating temporary objectives they will be berw{mbs;qaCeorly
twdwmexplmaho@ wnmexpeciohon& to note-taking pupils with teachers to- seb up thab year group: If the i
Jolowed by extensive Jor behaviour ~ fon and extended writing SEND. this may be opportunities for child has made progress. | | needh abthe earliest point

each lesson and, Technology, as o method, checklists or providing, Ufor»e/xomplbtor\ead/andj but has not met the, effective prowvision,

classroom, routines topx*owde}wdboobto one question ab o time to analyse source texts or majorily of its objectives improving, the: long, term
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Identification of Need Assess, Plan, Do, Pupil Voice Personalised Preparation for
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a We provide opportunities for childrer to- offer
setting and what, proasision is irv place for
Ffields throug Using the information, gathered: MWSMPPMMWTQ' volce bo help Our aim s to- help
observations and assessments during the Assess stage: MWP“O'S:::‘
to-the SENDCo to teachers plan targets for the independent; proactive
W]-Nkp il hen child: These are smar shorb Where, stoff responsible citizens: We aim
larger outcomes: Through this Modified Resources mW£IM deweloping o skill- st for ifes
Should, it then be decided that thinking teachers also- consider coces thie will _':m This is especially true for our
there is' an area of need the what the child will: need to- be, Q e o brblo tha e childreny with, SEND making
SENDCo: following discussion successfuls with these targets. — for an indinidual, sure they hawe the skills
with the Parent/carer, will This information ther informs child: This is successful when necessary to- be successful
place the child, on the SEND the, intenventions that are: pub Sholf understand the needs of long ofter they Leaxe
register and identify what v place by both the class Modified resources We ensure that childrer i builb irv smalls Highfields. This may take
monitored orv Edukey and work class through the use of visual aids, coloured, other skills that their for example: This also enables
irv conjunction withy o child's paper; manipulatives, PPad to support witing to learny e sensony children to- build, their
EHCP if in place: sessions to support self- con&tdmond:oddness«
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Professional dialogue o . The SENDCo wills audit the Staff utilise specialist support The SENDCo will hame regular
designed to aids the St:;} o}sto}}wl l strengths and: areas for fromv Derbyshire: Inclusion opportunities to- network withy
hing stoff v denelopi to Ho d demelopment; to- informy Support, Admisory Service. This other SENDCos to share wayes of
" fessional skills of “'_ stoff's future next steps to- support carv come v different working and, best practice for
to enhance their teaching hes and, o en}wnoot}wlzonungogen ways, either from feedback pupils withy SEND. This carv be
repertoire; The SENDCo These meetings are “H@W;L;"zw following observations, wmwwm
and other members of the W@.M.edgr m to ensure the SENDCo s Wmmungg ﬁ s}wmglqumm\bw "
Senior Leadership Team @ 9 ensupeoup ear orvthe CPD prioniti _ _
support and, coach staff steffy maintolry high quality of the schook Thes SENDCo best pracice ond offerng
practice v order to- best will work o other supervisiory style sessions:
The focus of this is selected Leaders i delivering CPD ision for our childrery with
by the teaching stoff and It is based on the evidence ensuring W i informed; by provierer - eode. Hiahli
tunities for refl . , supports the school alsoubhsewpportond,odmm
working with childrer with takes o practice~ led, or infornmv
SEND. researchs informed and,

practices
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Consideration has beerv givery by staff ab
classrooms:

Staff make adjustments for children, with, SEND.

We also consider the layout of the classroomy

Adapting Equipment

learners. This car take many forms suchs as
learning

Adapting Approaches

To increase the extent to- whichy pupils withs
SEND can participate i the schools

This carv take many forms. Staff ubilise
adaptation
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Quality First Teaching Intersentions Cycle Monitoring of the Quality Renviewing Intervention
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. . _ _ To ensure the success of all
High' quality teaching should meet the Interventions are led by trained, Class . . o _ The effectiveness of interventions are
n:ijso}mosbpupds«:hwmm Teomanmmhmz*/\mm inferventions U b crucial that they are continually monttoned for their impach
the form of high qualitiy shorts focused Interventions are connected, and, W"Wﬂ. W‘MWWWQW&%W - - -
. b reflected, into- the classroomu. Strategies pupils. This s conducted by the SENDCo- Starting points are clear and, exit data

are denveloped to- be consistently used, irv and; other members of the Senior gathered:

By assessing a child's indismidual needs the classroom: We provide opportunities Leadership Teamu the, the,
and, throughs data serutings stoff plary and, for childrery to- appliy learnt skills v the Morsgon o W“P‘m: Wwi
mwmtomwmaws i Obsenvations of delivery pamts/wmondﬂwohdda This review

forwards: Communication is key, staff share the Baselines assessments focuses on the progress towards
progress and, d b points Post interention assessments indismidual targets and, their next steps
Interventions are planned to raiseds withirv the interention CPD for stoff delimering supporting the ‘Assess, Plany Do, Remiews
complement, @ broad and, balanced interventions oycle for the child,

Interventions deemed, to- be not haming
prompitly
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Physical and, Sensony, SEMH Interventions Cognitiory and, Learning Communicatiory and
Interventions Interventions Interaction Interventions
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Sensony Diet - address sensory We offer o) comprehensise nurture Pre / post teaching - addresses a mwg‘t&m )
processing difficulbies that o child, might program offering o range of provisioru specific learning element either before or labions for indiid hild
have with the right: sensony diet: This This means thab nurture prowvision carv be after & has beerv taught
urwolves scheduled, actisities and sensory closely tailored, to- indimidual: childrery - o .
input for the childis body and, with, SEMH needs. These, include: Nessy - addresses reading, wrtting and Qmmﬁommgm”
| ELSA - Emotional Literacy Support mem%m children ontlsmt.hroll ghsh'llsw
Fine and Gross Motor Skills Sessione - Assistant; who- delivers bespoke wmmwm%
these sessions support childrervs fine interventions for individuals. Little Wandle Rapid Catch Up - we activities.
motor and gross motor skills as required. Zones of Regulation - this curriculum hamve o dedicated phonics TA who
accessed; by all; childrerv and, used, to- delirered these catchy up interventions. Social skills - aims to- support
reinforce SEMH needs across schools childrer, withy interaction difficulties
Nurture: Sessions
Lunar Minds and, Bridge the Gap

Counselling Services are also- used orv ary
indimidual basis if required:




Working with, Parents/Carers
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Ab Highfields we recognise that working, with
parents and carers carv lead to- better outcomes
for childrerv To support parents whose childrerv
have SEND we provide: send coffee mornings;

parents/carers feel they needs support irv exg.
sleep workshop; SEND Clinics; prosviding
parents/carers to- hame a drop v appointment
with the SENDCo: Reasiem meetings, which
shares progress made and include

from our Family Support Lead who- provides

Working beyond, the school

TAC corwersations

g

TAC corwersations.

We hold weekly Team Around the
Child, (TAC) meetings which are child
The DSL Teamy wills focus orv
safeguardings SEND and,
Disadmantaged Achiemement,
Attendance Improvement; and,

work with the child: map oub concerns
and, desise o plarv of action. It s this

o
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To ensure we are promiding the best provision possible we work closely with o
vantety of professionals. We do- this through referrals to- Derbyshire Inclusion
Support Admisory Service who- provide support, guidance and, recommendations to
school:

We conduct multi- agency meetings with, a waniety of professionals to- inform our
practice and, ensure relemant support from particular professionals is irv place. We

Ab Highfields we request; where necessary, High Lenvels Needs funding for our
childrery withy SEND whose provisior requires extensime support.

We may also- apply for Educationals healthy care plans for childrery whose special
educational needs requires more help than would: normally be provided v o
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